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The introduction to British Columbia’s redesigned curriculum describes how the
focus on the development of core competencies and a concept-based approach
will work together to support learning in your classroom.
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Key features of the redesigned curriculum
Curriculum model

Redesigned curriculum in action

Relevant supporting Information

Infroduction to BC's curriculum redesign

Today we live in a state of constant change. It is a technology-rich world, where
communication is instant and information is immediately accessible. The way we interact
with each other personally, socially, and at work has changed forever. Knowledge is growing
at exponential rates in many domains, creating new information and possibilities. This is the
world our students are entering.

These features complement each other through their common focus on actively
engaging your students. Deeper learning is best achieved through “doing” rather
than through passive listening or reading. By integrating both features into your
planning and teaching, you will be engaging students in authentic tasks that
connect learning to their real world.

Planning with the Know-Do-Understand (KDU) Model

You will be planning instruction and
assessment using the three components of
the curriculum model—Content, Curricular
Competencies and Big Ideas. Used alone or
in any combination, they are what students
are expected to know, do, and understand.
The connection between these components
T == i and the Core Competencies is what will

' - drive deep learning in your classroom.
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https://curriculum.gov.bc.ca/rethinking-curriculum
https://curriculum.gov.bc.ca/rethinking-curriculum

Flexible Learning Environments

The curriculum presents what your students are expected to know, do and
understand for each grade level and area of learning. How students meet these
expectations, however, is not prescribed. Rather, it is up to you as the teacher to
shape how the learning standards are met and the Big Ideas are understood in

your classroom.

The curriculum is an enabling framework for you to use when planning your
program instruction and assessment. It provides direction for designing unique
learning opportunities that are specific to your students’ learning needs and
interests, and that capitalize on your specific location in the province.
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You may be asking yourself, with this flexible curriculum model, how do I begin?
This guide will provide you with examples of how teachers in British Columbia
have been engaging with the new curriculum to plan for their classes. As you are
looking at these examples, consider how they might connect with your own way of

thinking and be used to plan for your students.




Unpacking the Curriculum

When planning, it is important to begin with a broad understanding of the
curriculum. Its goals and rationale should be your starting point. In this section,
you will learn about the redesigned curriculum'’s intention for each area of
learning. While it might be tempting to jump right into your content learning
standards, having a broad understanding will enable you to combine all of the
curricular elements and embed proficiencies of the Core Competencies in ways
that support deep and transferable learning.
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\ Rationale

Science provides opportunities for us to better understand our natural world. Through science, we ask questions and seek
answers to grow our collective scientific knowledge. We continually revise and refine our knowledge as we acquire new
evidence. While maintaining our respect for evidence, we are aware that our scientific knowledge is provisional and is
influenced by our culture, values, and ethics. Linking traditional and contemporary Aboriginal understandings and current
scientific knowledge enables us to make meaningful connections to our everyday lives and the world beyond.

The Science curriculum takes a place-based approach to science learning. Students will develop place-based knowledge
about the area in which they live, learning about and building on Aboriginal knowledge and other traditional knowledge of
the area. This provides a basis for an intuitive relationship with and respect for the natural world; connections to their
ecosystem and community; and a sense of relatedness that encourages lifelong harmony with nature.

The video below will help you understand some of the differences between the
previous curriculum and the redesigned one. A teacher explains how, in the KDU
model, the curricular elements work together, and assessment provides varied and
multiple opportunities for learners to demonstrate their learning.
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https://curriculum.gov.bc.ca/curriculum/goals-rationale/science
https://youtu.be/7IJrriQfP3g

Elaborations

If you are unsure about the Curricular Competencies and Content learning
standards you will be using, you may be asking yourself questions like How far do I
take the idea? and What does it mean? Elaborations, which appear when you hover
your mouse over the blue font on the screen, will help. Some elaborations provide
definitions of the terms being used. Others, like this elaboration from Grade 5
Social Studies, provide a sample activity and a key question related to a Curricular
Competency. It's important to note, though, that while elaborations can be helpful
suggestions, they are not learning standards.

Bl Learning Standards

Students are expected to be able to do the following:

Students are expected to know
the following:

P> Use Social Studies inquiry processes and skills to: ask questions; gather,
interpret, and analyze ideas; and communicate findings and decisions

4 the changing nature of

Ask questions, corroborate inferences, and draw conclusions about the Conadian INtigic tevegline

WAA}’ &[A"OM"’}N mr'ftent and origins of a variety of sources, including mass media ey
(evidence) o Create an annotated timeline, map, or other graphic to
llustrate selected events.or periods In the development
{‘ é 9 3 l Seguence abjects, images. and events. and recognize the positive and of Canada
V& éeen P”ow negative aspects of continuities and changes in the past and present « Key question:
o What 2 - differences between being a pre-
v Differentiate between intended and unintended consequences of events, 30' 4 citizen and being a Canadian
’}\« *A& WJ [ M and de 1ts, and about alternative outcomes

(cause and consequence)

Take stakeholders’ perspectives on issues, developmen
making inferences about their beliefs ="

teaching?

Make ethical jug
consider the cg
appropriate wa

e Sample activity:
o Create an annotated timeline, map, or other graphic to
illustrate selected events or periods in the development
of Canada

* Key question:
o What are some key differences beween being a pre-
Confederation-Canada citizen and being a Canadian
citizen today?
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https://curriculum.gov.bc.ca/curriculum/social-studies/5

Planning Your Learning Experiences: Examples

Ready to plan? The following examples from teachers around the province will
help you get started, whether you're planning learning experiences for a single
lesson, a unit, or your whole year.

Templates can be useful when you are planning, helping you to focus on the
elements that need to come together. Template 1 focuses on the Art curriculum

in an Intermediate classroom. Template 2, for Grade 3 Science, includes thought
bubbles that help to explain the thinking the teacher went through while planning.
Template 3 has a Primary Science/Art focus and shows that the teacher continues
to reflect on the completed plan, revising to extend and deepen students’ learning.

Title of Lesson or Unit: Personality “Preserves™
INSTRUCTIONAL TOOLS TO SUPPORT CURRICULUM 21

Type: [ Primary Intermediate [ ] Graduation [ ] Other

Big Idea(s): select one or two of the Big Ideas from the curriculum.

What students will
UNDERSTAND

The Visual Arts is a
unique language for
creating and
communicating

Individual
expression can be

Know: Plants, animals, and Understand:
cal

fungiin their o
ecosystems

living things and

achieved through the,
Visual Arts.

Engage: them out,
Explore: Plants and Fungi inlocal

Curricular Competencies: What students will DO | Concepts & Content: What students will KNOW

points to share with the dlass.
Expand: Ct i

= [Eop——

- manipulation of elements, principles. and design strat-

- Intentonally select and apply materials and techniques egies to create mood and convey ideas (selection will
by combining and amanging elements, processes, and | vary according to student choice of materials and pro-
principles. cesses)

nd appreciaton of | . matenals and technologies to support the creatve pro-

‘Studerss:
andirespen 1o st

Demonstrate an understanding a
personal, social, and possibly cultural contexts in rela- | cess
fion to visual arts + national works of art from the prairies (the work of Aga-

- Take creative risks to express feelings. ideas. and ex- | netha Dyck, a renowned Canadian artist)

PROJECT

periences
. Describe, interpret, and respond o works of art /sl g0V ca/h/pubs/docs/bro/bro0L

Materials & Technologies Pre-Class Preparation
Studarts ma use the Kobomeng matevies. ois. equpTeTt T sl M e i s A gt o B
- glass paints or other paints suitable for decorating on ——
canning jars and kds - create a siideshow presentation to showcase Aga-
+  canning jars. canner. single burner. lids etc. to do wa- metha Dyck and her work 1o the class; you may need Tried to incorpocate the importance of flexiblity since
terbath canning to refer to Copyright Matters: Some Key Questions & ing ac
R AR T R s Answers for Teachers. Tipsfor poject busd earing (Sl 2011 Zhao, 2012)
the jars - research proper waterbath canning methods if nec- M
- an assortment of “found objects™ and other materials essary based on region,ccosystem, a threat tothe ccosystem,etc)
collected by students o fil their jars. 7

Resources & References

Figure 8. Sample plan 2. Grade 3 science (ccology)

http-/iwww_aganethadyck ca/
ttp-/iwww.

Template 1 Template 2

#JW can f f&ﬂoMka
& temyplate to reflect

D48 Stude D43 Pathways to Learming: Strategies

o Coliaboration

Concepts and Content
Students will understand:

local avffartists

I Hovns
Yocal wenther Jpatterns

Template 3




Getting Messy

Sometimes the best way to become familiar with a new curriculum is to roll up your
sleeves and get messy. In this example, teachers printed the Big Ideas for the multi-
grade classes they were teaching. Working as a team, they looked for connections
that could be used as a bridge across the two grades. While the example is for two
grades, this sorting approach would be useful whether you are planning for a single
or a multi-grade class, or with a disciplinary or interdisciplinary focus.

There it one H?A/’ way

to do #hiy... What )/ﬁ[ereh/’
connections can [ make that
would be best farw\j sudents?
ﬁow can [ use these to support
)ce/x;r learning and to /Ldf’
them understand how their
learning i related? |

mf} )%& Wnﬁ to ﬂ‘-
Wdl’kl}*\ﬂ my/u“j/“, ,
would make /’l“""’%j .
1 f"‘ everyone.




The Search Tool

If you've successfully navigated to the grade and areas of learning you'll be teaching
and you want to find a reference to a learning standard in another grade or area of
learning, you can use the search tool instead. The search tool provides an easy way to
find and save the elements you want within an individual grade or area of learning,
or across the entire curriculum. You may use the tool to view all the learning
standards for the grade, or to see how a particular concept is developed across the
grades throughout the curriculum. In the example below, the teacher has captured
Big Ideas across all areas of learning for a multi-grade classroom.
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Big Ideas

English Language Arts 4

Language and text can be a source of creativity and joy.
Big ideas nguag ivity and joy.

Exploring text and story helps us lves and make { to others and to the

world.
Listening carefully helps us learn.

d f"”*f\j/alﬁmui\j7

Text can be from different

Using language in creative and playful ways helps us understand how language works.
Combining different texts and ideas allows us to create new understandings.

Texts are created for different purposes and audiences.

Social Studies 4 The pursuit of valuable natural resources has played a key role in changing the land, people, and

Big Ideas communities of Canada.
Interactions between First Peoples and Europeans lead to conflict and cooperation, which continues to
shape Canada’s identity.
Demographic changes in North America created shifts in economic and political power.
British Columbia followed
a unique path in becoming a
part of Ganada.

English Language Arts 5

Language and text can be a source of creativity and joy.
B e nguag y and joy.

Exploring text and story helps us lves and make to others and to the
world.

Listening carefully helps us learn.

\ Text can be from different
Using language in creative and playful ways helps us understand how language works.
Combining different texts and ideas allows us to create new understandings.

Texts are created for different purposes and audiences.
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https://curriculum.gov.bc.ca/curriculum/search

Inquiry
Inquiry-based approaches or other question-based approaches encourage curiosity

and enhance engagement in the exploration. The video below shows how you
might get started with inquiry in Science.

GETTING STARTED WITH STUDENT INQUIRY "

0:10/ 8:45

What rich Zuﬂ;ﬁbn would
excite my students and
allow them to learn through
their own lMJﬁ?ﬂﬁbn?



https://www.youtube.com/watch?v=KYGawWpiDOE&feature=youtu.be

Crosscutting Lens

If you are thinking about developing an interdisciplinary theme, begin by looking
at all of the Big Ideas and learning standards. This will help you identify a
crosscutting lens for your areas of teaching. In the example below, interactions,
power and change were selected as a unifying lens through which to explore over
the course of a year in a Grade 6-7 classroom.

Interdisciplinary
Crosscutting Lens

[ need 1o remember

Interactions wothing functions
*Af‘f [ can J W independently; all things interact and
are affected by each other
swall with #his idea

,f f W h Power in nature and society there is a

l struggle for dominance

Cha Nge All aspects of the natural and
social world are fluid and in flux

,Lfaw can [ use thiy
Afa’aﬂftfjl to develop shared
m)cleMJ across the
curriculumn and support
shudents as they personalize
their learning?




Assessment and the Core Competencies

Assessment is rooted in the curriculum and shows how the Core Competencies are
reflected. The curriculum website includes teacher-created student profiles linked
to each of the Core Competencies. In the example below, you will see the questions
students developed related to the manufacturing of jeans in sweatshops. The

collection of student illustrations in the profiles can help you understand phases of
growth and identify assessment opportunities.

How witl I plan for
assessment opporturt tes
that reflect & wide variety
of ways for my shuderds
to show their learning?

How can [ design assessment
that gets at ')ee/a learning
and snderstanding, and
engures */\Ahr\y students

are involved in the /»mcm?

D mEoSy

CREATIVE THINKING
Competency profiles

A POSITIVE PERSONAL & CULTURAL IDENTITY
Competency Profiles

OVERVIEW

CRITICAL THINKING
ompefency Profiles

Y
----- PERSONAL AWARENESS & RESPONSIBIL
o Competency profies

a COMMUNICATION

Competency Profiles
SOCIAL RESPONSIBIL Ty
Competency Profiles



https://curriculum.gov.bc.ca/competencies
https://curriculum.gov.bc.ca/competencies/critical_thinking/illustration/3873

Assessment and the Curricular Competencies

In your classroom, Assessment is an essential and ongoing part of the learning
cycle. In this Grade 2 classroom example, the teacher has students exploring

how increasing patterns can be represented in math. Here the teacher has linked
assessment questions to the Curricular Competencies that will be used—providing
students a structure within which to demonstrate their understanding of the
Content through their doing of the Curricular Competencies.

Di ating under

Curricular Competencies

solvers by: B
Reasoning and Analyzing

® Use reasoning and logic to explore and make connections

Understanding and Solving
* Use multiple strategies to engage in problem solving (e.g., visual, oral, role-play, experimental,
written, symbolic)
* Develop, construct, and apply mathematical understanding through role-play, inquiry,
and problem solving

* Engage in problem-solving experiences that are connected to place, story, and cultural practices
relevant to the local community

C icating and Repr

e C i in many ways ( ly, pictorially, symbolically, and by using spoken or
’ ’ JW Cﬁh Jht)%ﬁ We written language to express describe, explain, and apply mathematical ideas)

® Describe, create, and interpret relationships through concrete, pictorial, and symbolic representations

*Ac é”c * Use technology appropriately to explore i ics, solve problems, record, cc
/.&hcﬁ and represent thinking
Connecting and Reflectin
profiles for . .

® Visualize and describe mathematical concepts
-—
self—assessment?

* Connect mathematical concepts to each other and make mathematical connections to the real world
(e.g., in daily activities, local and traditional practices, the environment, popular media and
news events, cross-curricular integration)

How can [ e questions

u such as these *vy'\vw‘ﬂ
shudents ongoing f“’) back
and make sure Koy
assessment and instruction
are part of the same ‘ﬂd&?

E

Assessment

Choose one or more of the following to assess depending on the context of your class.

The students will develop the following curricular cc ies to become mat ical thinkers and problem

of content through the curricular competencies

Questions to ask to uncover the know and

‘ Acknowledgements
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of this guide.
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understanding:

How do you know the pattern is increasing?
Explain your reasoning.

‘What strategies did you use to create the
increasing pattern?

Describe and compare strategies you used
to represent the increasing pattern
you created.

How would you express and describe the
increasing pattern?

How would you interpret relationships through
various representations?

Explain how you used technology to
communicate and represent you thinking.

Explain how you visualized and proved the
pattern increases. How did visualizing
help you?

‘What connections did you make?

Reflect and identify the relationships
represented.




