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The introduction to British Columbia’s redesigned curriculum describes how the
focus on the development of core competencies and a concept-based approach
will work together to support learning in your classroom.

These features complement each other through their common focus on actively
engaging your students. Deeper learning is best achieved through “doing” rather
than through passive listening or reading. By integrating both features into your
planning and teaching, you will be engaging students in authentic tasks that
connect learning to their real world.

Planning with the Know-Do-Understand (KDU) Model
You will be planning instruction and
assessment using the three components of
the curriculum model—Content, Curricular
Competencies and Big Ideas. Used alone or
in any combination, they are what students
are expected to know, do, and understand.
The connection between these components
and the Core Competencies is what will
drive deep learning in your classroom.
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Flexible Learning Environments
The curriculum presents what your students are expected to know, do and
understand for each grade level and area of learning. How students meet these
expectations, however, is not prescribed. Rather, it is up to you as the teacher to
shape how the learning standards are met and the Big Ideas are understood in
your classroom.

The curriculum is an enabling framework for you to use when planning your
program instruction and assessment. It provides direction for designing unique
learning opportunities that are specific to your students’ learning needs and
interests, and that capitalize on your specific location in the province.
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You may be asking yourself, with this flexible curriculum model, how do I begin?
This guide will provide you with examples of how teachers in British Columbia
have been engaging with the new curriculum to plan for their classes. As you are
looking at these examples, consider how they might connect with your own way of
thinking and be used to plan for your students.
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Unpacking the Curriculum
When planning, it is important to begin with a broad understanding of the
curriculum. Its goals and rationale should be your starting point. In this section,
you will learn about the redesigned curriculum’s intention for each area of
learning. While it might be tempting to jump right into your content learning
standards, having a broad understanding will enable you to combine all of the
curricular elements and embed proficiencies of the Core Competencies in ways
that support deep and transferable learning.

What do my
students need
to know and do?

The video below will help you understand some of the differences between the
previous curriculum and the redesigned one. A teacher explains how, in the KDU
model, the curricular elements work together, and assessment provides varied and
multiple opportunities for learners to demonstrate their learning.

How will these work
together to build
understanding of
the Big Ideas?

How can I align
my assessment to fit
with the redesigned
curriculum?

3:41 8:45
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Elaborations
If you are unsure about the Curricular Competencies and Content learning
standards you will be using, you may be asking yourself questions like How far do I
take the idea? and What does it mean? Elaborations, which appear when you hover
your mouse over the blue font on the screen, will help. Some elaborations provide
definitions of the terms being used. Others, like this elaboration from Grade 5
Social Studies, provide a sample activity and a key question related to a Curricular
Competency. It’s important to note, though, that while elaborations can be helpful
suggestions, they are not learning standards.

What elaborations
have been provided
in the areas I ' m
teaching?
• Sample activity:
Create an annotated timeline, map, or other graphic to
illustrate selected events or periods in the development
of Canada

What am I still
uncertain about?

• Key question:
What are some key differences beween being a preConfederation-Canada citizen and being a Canadian
citizen today?

How can I get
the additional
clarification I nee
d?
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Planning Your Learning Experiences: Examples
Ready to plan? The following examples from teachers around the province will
help you get started, whether you’re planning learning experiences for a single
lesson, a unit, or your whole year.

Templates can be useful when you are planning, helping you to focus on the
elements that need to come together. Template 1 focuses on the Art curriculum
in an Intermediate classroom. Template 2, for Grade 3 Science, includes thought
bubbles that help to explain the thinking the teacher went through while planning.
Template 3 has a Primary Science/Art focus and shows that the teacher continues
to reflect on the completed plan, revising to extend and deepen students’ learning.

How can I personalize
a template to reflect
my way of thinking
and doing things?
What template rt
design will suppo of
the development nd
assessment for a
of learning?

Template 1

Template
T
l t 2

Template 3
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Getting Messy
Sometimes the best way to become familiar with a new curriculum is to roll up your
sleeves and get messy. In this example, teachers printed the Big Ideas for the multigrade classes they were teaching. Working as a team, they looked for connections
that could be used as a bridge across the two grades. While the example is for two
grades, this sorting approach would be useful whether you are planning for a single
or a multi-grade class, or with a disciplinary or interdisciplinary focus.

There isn't one right way
to do this....What different
connections can I make that
would be best for my students?
How can I use these to support
deeper learning and to help
them understand how their
learning is related?

Team planning!
That's the way to go.
Working with my partner
and our teacher-librarian
would make planning easier
for everyone.
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The Search Tool
If you’ve successfully navigated to the grade and areas of learning you’ll be teaching
and you want to find a reference to a learning standard in another grade or area of
learning, you can use the search tool instead. The search tool provides an easy way to
find and save the elements you want within an individual grade or area of learning,
or across the entire curriculum. You may use the tool to view all the learning
standards for the grade, or to see how a particular concept is developed across the
grades throughout the curriculum. In the example below, the teacher has captured
Big Ideas across all areas of learning for a multi-grade classroom.

I ' m interested in an

interdisciplinary
approach. How
can I use this tool
for my planning?
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Inquiry
Inquiry-based approaches or other question-based approaches encourage curiosity
and enhance engagement in the exploration. The video below shows how you
might get started with inquiry in Science.

0:10 8:45

What rich question would
excite my students and
allow them to learn through
their own investigation?
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Crosscutting Lens
If you are thinking about developing an interdisciplinary theme, begin by looking
at all of the Big Ideas and learning standards. This will help you identify a
crosscutting lens for your areas of teaching. In the example below, interactions,
power and change were selected as a unifying lens through which to explore over
the course of a year in a Grade 6–7 classroom.

I need to remember
that I can start
small with this idea
if I want to.

Interdisciplinary
Crosscung Lens
Interacons Nothing funcons

independently; all things interact and
are affected by each other

Power In nature and society there is a
struggle for dominance

Change All aspects of the natural and
social world are fluid and in flux

e
What themrom
emerges f ulum?
my curric

How can I use this
approach to develop shared
understandings across the
curriculum and support
students as they personalize
their learning?
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Assessment and the Core Competencies
Assessment is rooted in the curriculum and shows how the Core Competencies are
reflected. The curriculum website includes teacher-created student profiles linked
to each of the Core Competencies. In the example below, you will see the questions
students developed related to the manufacturing of jeans in sweatshops. The
collection of student illustrations in the profiles can help you understand phases of
growth and identify assessment opportunities.

How will I plan for
assessment opportunities
that reflect a wide variety
of ways for my students
to show their learning?
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How can I design assessment
that gets at deep learning
and understanding, and
ensures that my students
are involved in the process?
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Assessment and the Curricular Competencies
In your classroom, Assessment is an essential and ongoing part of the learning
cycle. In this Grade 2 classroom example, the teacher has students exploring
how increasing patterns can be represented in math. Here the teacher has linked
assessment questions to the Curricular Competencies that will be used—providing
students a structure within which to demonstrate their understanding of the
Content through their doing of the Curricular Competencies.

Assessment
Demonstrating understanding of content through the curricular competencies

Choose one or more of the following to assess depending on the context of your class.

Curricular Competencies
The students will develop the following curricular competencies to become mathematical thinkers and problem
solvers by:

Reasoning and Analyzing
Use reasoning and logic to explore and make connections

Understanding and Solving
Use multiple strategies to engage in problem solving (e.g., visual, oral, role-play, experimental,
written, symbolic)
Develop, construct, and apply mathematical understanding through role-play, inquiry,
and problem solving

Questions to ask to uncover the know and
understanding:

How do you know the pattern is increasing?
Explain your reasoning.
What strategies did you use to create the
increasing pattern?
Describe and compare strategies you used
to represent the increasing pattern
you created.

Engage in problem-solving experiences that are connected to place, story, and cultural practices
relevant to the local community

How can students use
the Core Competency
profiles for
self-assessment?

Communicating and Representing
Communicate in many ways (concretely, pictorially, symbolically, and by using spoken or
written language to express describe, explain, and apply mathematical ideas)
Describe, create, and interpret relationships through concrete, pictorial, and symbolic representations
Use technology appropriately to explore mathematics, solve problems, record, communicate,
and represent thinking

Connecting and Reflecting
Visualize and describe mathematical concepts
Connect mathematical concepts to each other and make mathematical connections to the real world
(e.g., in daily activities, local and traditional practices, the environment, popular media and
news events, cross-curricular integration)

How would you express and describe the
increasing pattern?
How would you interpret relationships through
various representations?
Explain how you used technology to
communicate and represent you thinking.
Explain how you visualized and proved the
pattern increases. How did visualizing
help you?
What connections did you make?
Reflect and identify the relationships
represented.

How can I use questions
such as these to give my
students ongoing feedback
and make sure my
assessment and instruction
are part of the same cycle?
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