GRADE 2/3 MATH & ADST: Food Bank Fundraiser

Summary of Learning Opportunity

Prior to this project, students built their numerate thinking skills through various problem-solving tasks. This year, | focused
on having students share different strategies and solutions to see different ways of solving, and to practice reflective
thinking. For this project, students were given the opportunity to engage in an authentic situation—raising money for our
local Food Bank. After individually brainstorming ways to raise money, students shared proposals and considered the
parameters. In their proposals, students selected a fundraising method, calculated a realistic goal, and made a plan to reach
their goal. The class then engaged in a consensus-building process to make a final choice for the best fundraising method.
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Teacher’s Observations and Assessment

Grade 2

This student demonstrated good numerate
understanding by identifying a realistic class goal.
They were also able to use two different math
strategies to solve this problem. T-charts and open
number lines are both familiar strategies used in the , .
class. When | asked them why they chose these Teacher’s Reflection
strategies they reflected, “l am good at T-charts and

The K-12 Learning Progressions provide key aspects that

open number lines”. When | asked why they did both > . ) i
. . teachers can use to guide their planning, teaching, and

they replied, “l wanted to challenge my brain to solve .

. . assessment of connected competencies. If we know what

it 2 ways. Then | could check if they were the same. If S . .

T the destination is, we can plan lessons accordingly. | like
they are the same, then | know it’s right.” This how the focus is on the processes, rather than just finding
provided me with evidence that they are proficient in the one single right answer.

evaluating their approach and explaining and
defending their mathematical ideas.
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Grade 3

This student was able to set a realistic goal with parameters
and use different mathematization strategies to calculate
how many cars we would need to wash. When | asked them
to explain their thinking they said, “First | kept adding $5 until
| reached $50. | know that 50+50+50=150 so | didn’t have to
keeping adding the 5’s one at a time. | counted the 5’s |
added, 10 all together so then | knew 10+10+10=30. That's
pretty good, we only have to wash 30 cars. | think we might
be able to do even more.” This provided me with evidence
that they are proficient in evaluating their approach and
explaining and defending their mathematical ideas.
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